
First Grade English Language Arts Curriculum 
 

Pacing Guide 
 

Unit Month Reading Units of Study Writing Units of Study 

1 September Readers Build Good Habits 
(Launching the Readers’ Workshop) 

Launching the Writers’ Workshop / Small 
Moments 

2 October 

 

Tackling Trouble: When Readers Come to 
Hard Words and Tricky Parts of Books, 

We Try Harder and Harder 

Small Moments / Writing for Readers 

3 November 

December 

Readers Meet the Characters 
 in Our Books 

Realistic Fiction 

4 January Nonfiction Readers Learn  
About the World 

Procedural Writing: How To Books 

5 February We Can Be Our Own Teachers When We 
Work Hard to Figure Out Words 

Informational Books All About(Unit 7 of 
Curricular Calendar) 

6 March 

April 

Dramatizing Characters and Deepening 
Our Comprehension In Reading Clubs 

Authors as Mentors: Craftsmanship and 
Revision 

Opinion Writing 

7 May Readers Can Read About Science Topics 
to Become Experts 

Preparation for Author Celebration date in 
May TBD 

Integrated throughout the year 
Cross Genre Writing Projects 

8 June Making Summer Reading Plans Cross-Genre Writing Projects 

The Poetry Unit will be integrated throughout the year in both Reading and Writing. 
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First Grade Reading Curriculum 
 

Reading 

 Unit 1:                                   Readers Build Good Habits: Launching the Readers Workshop 

NJSLS:  RF1.1, RF1.2, RF1.3, RF1.4;  RL1.2, RL1.7;  RI1.2, RI1.4, RI1.7;  SL1.1, SL1.2, SL1.3;  L1.1, L1.4-6 
Technology Integration: 8.1.2.A.4  

Essential Questions:  
● How do I get myself ready to read? 
● What strategies can I use to get warmed up for reading? 
● What are some strategies that I can use to stay focused during longer 

stretches of reading? 
● How can I make pictures in my mind as I read and make changes to 

those pictures as the story changes? 
● How can I share books with friends to help me become a stronger 

reader? 

Enduring Understandings:  
● Readers push themselves to be the best readers they can be and read for a 

sustained amount of time (long and strong). 
● Readers have ways to stay focused in their books. 
● Readers set goals for themselves. 
● Readers use envisioning and predicting to make mental pictures while they 

are reading. 
● Readers have reading friends: people we can read with and talk to about 

books. 
21st Century Life & Career Skills Standards 

21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  

Learning Targets 
Students will be able to understand:  

● Readers establish good habits and push themselves to be the 
strongest readers they can be. 

● Readers read for a variety of reasons including practicing a storyteller 
voice, reading with “new eyes” to look for information that may have 
been missed, and to focus on pictures as a source of information. 

● Readers have strategies such as going back in their reading or 
rereading when they lose focus. 

● Readers set goals for themselves. 
● Readers get themselves ready to read by making a picture in their 

mind and/or predicting what the story might be about.  
● Readers anticipate what books will be about and make revisions to 

their ideas to get meaning from the text.  

Students will be able to demonstrate:  
● Participate in sustained reading using good reading habits. 
● Identify various reasons for reading.  
● Retell stories to demonstrate understanding. 
● Participate in conversations with partners about the text. 
● Understanding of texts they read. 
● Collaboration with reading partners to work together through a text. 
● Identify tricky words and use strategies to decode them. 
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 ● Readers monitor themselves for understanding while they read. 
Readers in partnerships use strategies like taking turns, reading 
together, holding the book together to be successful.  
Readers in partnerships work together to get through tricky words, 
read in different ways (choral, echo, taking turns), and coach each 
other. 

● Readers in partnerships talk about their books by telling about favorite 
parts, funny parts, sad parts, confusing parts. 

● Readers in partnerships push each other to think about big questions 
about their books (e.g. “Why is this book called...?)  

Resources: 
               Curricular Calendars;   Words Their Way;   Handwriting Without Tears;    Safari Montage ® 
Classroom library 

● Classroom library with leveled text to meet all student needs 
● Should include a variety of genres for each independent reading level. 
● Should be organized by reading level to encourage students to select “just-right” books for their book baggies. 
● Should contain large amounts of leveled texts to allow each student at least twelve books per week. 

Other 
● Shared writing can be added to the classroom library to support ELLs 
● Student’s published work can be added to the classroom library. 
● Leveled readers from the classroom library (C/D/E) can be used as additional read aloud text to model strategies. 
● Big books and charts (poetry, daily message) can be used during shared reading to “guess the covered word”. 
● Post-its should be used to mark tricky words that students encounter when reading. 
● Binder rings with words can provide repeated practice of high frequency words. 
● Book baggies can be utilized to hold student book selections of “just-right” books for the week. 

Phrases to Scaffold Student Work: 
● What would make sense? 
● What else might fit in here? 
● What sound does the first letter make? 
● Check the ending sound. 
● Does it make sense? Does it sound right? Does it look right? 
● What were you thinking this might say? Does that help you figure out this word? 
● How did you know the word was _____? 
● What strategies could you use to figure out this word? 
● Does this word look like a word you know? What could it be? 
● Does this go with what is happening in the story? 

Formative Assessments: 
● Teacher conference notes  
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Reading Assessments;  Teacher’s College, DRA 

 

Final Assessment/Culminating Activity: 
● Teacher observation of student behavior / conferencing notes 
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Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 

 

Reading - Unit 2:             Tackling Trouble: When Readers Come to Hard Words and  
                                    Tricky Parts of Books, We Try Harder and Harder. 

NJSLS:   RF1.1, RF1.2, RF1.3, RF1.4;  RL1.2, RL1.7;  RI1.2, RI1.4, RI1.7;  SL1.1, SL1.2, SL1.3;  L1.4-6 
Technology Integration: 8.1.2.A.4  

Essential Questions: 

● How can thinking about the story before reading help us tackle tricky 
words we encounter in the text? 

● What strategies do good readers use when they encounter tricky 
words? 

Enduring Understandings: 

● Good readers think about the story and how the words will go before reading. 
● Good readers use what they know about letters, sounds, patterns, and snap 

words to help them read. 
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● Why do good readers reread text? 
● How do good readers use partners as a resource to tackle tricky words 

and monitor for meaning? 

● Good readers make sure they check and fix their words when they notice 
something is not quite right. 

● Good readers partner to help each other read. 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 

Students will be able to understand: 

● Demonstrate understanding of the organization and basic features of 
print. 

● Demonstrate understanding of spoken words, syllables, and sounds 
(phonemes). 

● Know and apply grade-level phonics and word analysis skills in 
decoding words. 

● Read with sufficient accuracy and fluency to support comprehension. 
● Retell stories, including key details, and demonstrate understanding of 

their central message or lesson. 
● Use illustrations and details in a story to describe its characters, 

setting, or events. 
● Identify the main topic and retell key details of a text. 
● Ask and answer questions to help determine or clarify the meaning of 

words and phrases in a text. 
● Use illustrations and details in a story to describe its characters, 

setting, or events. 
● Identify the main topic and retell key details of a text. 
● Ask and answer questions to help determine or clarify the meaning of 

words and phrases in a text. 
● Use the illustrations and details in a text to describe its key ideas. 

Students will be able to demonstrate: 

Respond: 

● Use illustrations and details in a story to make predictions about how the 
story may go (F). 

● Use illustrations and details in a text to describe the main topic (NF). 
● Retell stories to demonstrate understanding. 
● Participate in conversations with partners about the text, describing key 

detail and ideas. 
● Identify tricky words and use strategies to decode them. 

Collect: 

● Use post-its to track tricky words. 
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● Participate in collaborative conversations with diverse partners about 
grade 1 topics and texts with peers and adults in small and larger 
groups. 

● Ask and answer questions about key details in a text read aloud or 
information presented orally or through other media. 

● Ask and answer questions about what a speaker says in order to 
gather additional information or clarify something that is not 
understood. 

Resources: 

                Curricular Calendars;   Words Their Way;    Handwriting Without Tears;   Safari Montage ® 

Classroom library 

● Should include a variety of genres for each independent reading level. 

● Should be organized by reading level to encourage students to select “just-right” books for their book baggies. 

● Should contain large amounts of leveled texts to allow each student at least twelve books per week. 

Other 

● Shared writing can be added to the classroom library to support ELLs 

● Student’s published work can be added to the classroom library. 

● Leveled readers from the classroom library (C/D/E) can be used as additional read aloud text to model strategies. 

● Big books and charts (poetry, daily message) can be used during shared reading to “guess the covered word”. 

● Post-its should be used to mark tricky words that students encounter when reading. 

● Binder rings with words can provide repeated practice of high frequency words. 

● Book baggies can be utilized to hold student book selections of “just-right” books for the week. 

Phrases to Scaffold Student Work: 

● What would make sense? 

● What else might fit in here? 

● What sound does the first letter make? 

● Check the ending sound. 

● Does it make sense? Does it sound right? Does it look right? 

● What were you thinking this might say? Does that help you figure out this word? 

● How did you know the word was _____? 

● What strategies could you use to figure out this word? 

● Does this word look like a word you know? What could it be? 

● Does this go with what is happening in the story? 

Formative Assessments: Final Assessment/Culminating Activity: 
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● Teacher conference notes 

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Reading Assessments:  Teacher’s College, DRA 

Teacher observation of student behavior / conferencing notes 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 
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Reading 

Unit 3 

   

                                             Readers Meet Characters in Our Books 

NJSLS Addressed: RL1.2, RL1.3, RL1.4, RL1.7, RL1.9, RL1.10;  RF1.1, RF1.2, RF1.3, RF1.4;  SL1.1, SL1.2, SL1.3, SL1.4, SL1.6;  L1.4-6 

Technology Integration: 8.1.2.A.4  
Essential Questions: 

● How do I get to know my character and what they do? 
● What clues do I look for to tell me what kind of person our character 

is? 
● What do I do when it is hard to get to know my character? 
● What strategies do I use to notice how my characters change? 

Enduring Understandings: 

● Readers notice what their characters do and can retell it to others. 
● Readers study their characters to determine what kind of person they are. 
● Readers use different strategies when they are having difficulty getting to 

know their character. 
● Readers notice the ways their characters change during a story and wonder 

why. 

 

21st Century Life & Career Skills Standards 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 
Students will be able to understand: 

● It is important to notice what a character does in order to retell it to 
others 

● Readers look for patterns in character behavior to help make 
predictions 

● Readers mark places in their books where they noticed something 
they want to share with their partners 

● Readers discuss characters with others 
● Readers gather clues throughout a text to figure out what kind of 

person a character is  
● Noticing what a character says can tell you more about them and 

how they may feel 
● Readers use clues in the book to infer character feelings 

Students will be able to demonstrate: 

● Retell what their characters with their partners 
● Mark places in their books to discuss with their partners 
● Discuss their characters as well as their partners’ characters  
● Engage in partner discussions about things they have learned about their 

characters; including what they think they are doing, feeling, saying, thinking, 
and what they like or dislike 

● Use repair strategies when they have not been able to get to know their 
characters 
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● Readers can imagine what a character may be thinking to learn more 
about them 

● Sometimes readers have trouble getting to know their character and 
there are several strategies readers use to help themselves 

● Readers study how characters feel 
● Characters feelings may be different in different parts of a story 
● Readers ask themselves how they would feel if they were in their 

characters position 
● Readers ask themselves why a characters feeling may have changed 

and if they have learned something 
● Readers support their ideas with evidence from the text 

 

 

Resources: 

Read-aloud/Mentor Texts 

● Books from the Mercy Watson series by Kate DiCamillo or from the Dyamonde Daniel series by Nikki Grimes 
● The Stories that Julian Tell 
● Mr. Popper’s Penguins 

Classroom library 

● The library should be stocked with books that have strong characters 
● Series books such as Puppy Mudge, Biscuit, Fly Guy, or Henry and Mudge 
● A Curricular Plan for The Reading Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 

 

Formative Assessments: 

● Teacher conference notes 
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Reading Assessments:  Teacher’s College, DRA 
● Reading Conference Notes 
● Student post-its 
● Partner Shares 
● Turn and Talk Discussions 
● Read Aloud Discussions 
● Fiction Reading Level Assessments 
● http://readingandwritingproject.com/resources/assessments/readi

ng-assessments.html 
● K-8 Literature Reading Continuum-- The Reading and Writing Project 
● Building a Reading Life Flag Situation Chart-- The Reading and 

Writing Project 

Final Assessment/Culminating Activity: 

● Teacher observation of student behaviors / conferencing notes 
● Each reading club creates a poster, big book display page, or other vehicle for 

displaying what they’ve learned from reading about their selected topic.  Other 
options include pairing reading clubs to teach one another what they learned, 
doing a “museum” in which visitors come to each reading club to hear what 
they learned, oral presentation or a series of diagrams.  
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● Responses to Questions/Prompts on Short Text Passages (ex. Abby 
Takes A Shot) 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access background 

knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 

 

Reading Unit 4:                                     Nonfiction Readers Learn About the World 

NJSLS: RF1.1-4;  RL1.2, RL1.7;   RI1.1-10;  SL1.1, SL1.2, SL1.3, SL1.5, SL1.6;   L1.4-6 

Technology Integration: 8.1.2.A.4  

Essential Questions:  

● How can I maximize my learning from the nonfiction books I read? 
● How can I interact with nonfiction text? 

Enduring Understandings: 

● Nonfiction readers read to become smarter about our world and the things in 
it. 
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● How can I tackle tricky words in nonfiction text? 
● How can I use multiple books about a topic to compare and contrast 

information? 
 

● Readers preview a text to get their minds ready for it and then think about 
the big ideas communicated through the words and text features to learn the 
most they can from their nonfiction books. 

● Nonfiction readers see more than the text on the page. 
● Readers can use visual cues from unfamiliar words as well as picture clues, 

context, and background knowledge to solve for unfamiliar words. 
● Readers work with club members to choose a focus for their reading, 

compare and contrast books on the same subject, and push each other to 
think more deeply about what they are learning. 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 

Students will be able to understand: 

● Methods of previewing nonfiction that enables them to gain the 
most from their reading. 

● How text features can support their understanding of the ideas in 
nonfiction text. 

● That nonfiction readers are not simply gathering facts, but 
thinking about the central ideas in a text and how the facts and 
ideas fit together with the central ideas. 

● That the pictures help to carry the meaning in nonfiction text and 
should be attended to. 

● That readers need to pay attention to their personal thoughts and 
responses related to their nonfiction text and record these 
thoughts. 

● Ways to visualize the information conveyed in their nonfiction 
text. 

● That there are a number of strategies for decoding and defining 
unfamiliar vocabulary they encounter in nonfiction texts.  Some of 

Students will be able to demonstrate: 

 Respond 

● Read their nonfiction text with an “informational voice” 
● Retell the information they learn from nonfiction text to a reading partner 
● Sketch their mental pictures and/or movies as they read 
● Record their personal thoughts and reactions related to their reading 
● Be active listeners and participants in reading club discussions, using prompts 

to help to push the members’ thinking deeper. 
● Compare and contrast books on the same topic. 
● Use various text features to locate key facts or information in the text. 

Collect 

● Post-its containing personal thoughts and reactions related to the reading 
● Information related to mutually agreed-upon areas of focus with members of 

reading club 
 

 
Adopted December 2018 



First Grade English Language Arts Curriculum 
 

these are the same strategies they have learned to use previously 
when reading fiction. 

● That the members of a reading club can work together while 
reading books on a given topic to select areas of focus. 

● That the members of a reading club can work together while 
reading books on a given topic to compare and contrast the 
books. 

● Techniques for helping the members of their reading club to think 
more deeply about their texts. 

Resources: 

Curricular Calendars;    Words Their Way;    Handwriting Without Tears;    Safari Montage ® 
Read-aloud/Mentor Texts 
                Suggested Titles: 

● Coming Home: From the Life of Langston Hughes, by Floyd Cooper 
● Hiromi’s Hands, by Lynne Barasch 
● Mushroom in the Rain, Ginsburg 
● Remarkable Reindeer, by Jeff Carver 
● Sarah Morton’s Day, by K. Wafers 
● Samuel Eaton’s Day, by K. Wafers 
● Seasons of Arnold’s Apple Tree, by Gail Gibbons 
● Why Do Leaves Change Color, by B. Maestro 
● Classroom library 
● Make sure you have a substantial nonfiction library to support this unit. You may decide to share books between classrooms or have students share 

books out of collective “just right” book boxes. 
● Include many books that are accessible to your readers and of high interest. 
● To the greatest extent possible, collect sets of books on the same topic within a level. 
● Of special interest to most first graders are books on animals, plants, properties of water, and weather. 
● Gather books that connect to the science and social studies curriculum and/or that are on topics that are somewhat familiar to your students. 
● In general, students may need to read informational books at a lower level than their independent level for fiction.  Be sure to have plenty of books at 

levels somewhat below what is necessary when you are doing a fiction-based unit. 
● Nonfiction Journals: 
● Click (grades K-2) 
● National Geographic for Kids (grades 1-3) 
● See the book Growing Readers, by Kathy Collins, for a repertoire of strategies readers can use for word attack. 
● Sentence stems to help clubs compare and contrast nonfiction books 
● “On this page…. but on this page….” 
● “In this book… but in this book….” 
● “The difference between …. and …. is ….” 
● “What’s the same about these two is….” 
● “Unlike the… in this book, the …. does/doesn’t ….” 
● Questioning stems to help clubs think more deeply 
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        "How do…?”;    “Why do….?”;    “How come….?”;    “Why would…” 

Formative Assessments: 

● Teacher conference notes 
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Reading Assessments:  Teacher’s College, DRA 

Final Assessment/Culminating Activity: 

● Teacher observation of student behaviors / conferencing notes 
● Each reading club creates a poster, big book display page, or other vehicle 

for displaying what they’ve learned from reading about their selected 
topic.  Other options include pairing reading clubs to teach one another 
what they learned, doing a “museum” in which visitors come to each 
reading club to hear what they learned, oral presentation or a series of 
diagrams.  

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 
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Reading Unit 5:      We Can Be Our Own Teachers When We Work Hard to Figure Out Words 

NJSLS: RF1.1, RF1.2, RF1.3, RF1.4;  RL1.5, RL1.10;  RI1.4, RI1.5, RI1.6,  RI1.10;  SL1.1, SL1.2, SL1.3;  L1.1, L1.4-6 
Technology Integration: 8.1.2.A.4  

Essential Questions: 

● What strategies do I need to use when I come across a tricky word? 

● What strategies fit together to help me read harder and more 
interesting words? 

● What patterns and sounds can I use from my word study work to 
decode? 

● How can I use the meaning of the text to be a successful word 
solver? 

● Why do readers work to smooth out the rough parts of a story after 
they come across harder words? 

Enduring Understandings: 

● I can be my own teacher when I come across tricky words. 

● Good readers put together everything they know about meaning in the 
book, how letter, sounds and spelling patterns work to help them read. 

● Good readers smooth out their reading once they have figured out harder 
and more interesting words. 

● Reading partners are important to figuring out harder and more interesting 
words and in smoothing out our reading voices. 

 

21st Century Life & Career Skills Standards 
 

21st Century Practices 
CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 

Students will be able to understand: 

● Readers have many strategies and they think about how they can 
fit the strategies together to read harder and more interesting 
words. 

● Readers check in to make sure what we think makes sense. 

● Readers use the story to “predict” what might happen next. 

● Readers can fall back onto our basic strategies and then try 
something different if one strategy doesn’t work. 

● Readers can look at parts, or chunks, of words. 

Students will be able to demonstrate: 

● Independent use of multiple reading strategies. 

● Application of word study concepts into their reading work. 

● Self-monitoring and self-correction skills 
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● Readers can mark a tricky word and then check with someone 
later to see if they understand it correctly. 

● Readers read, fix-up, and read again to put it all back together. 

● Readers often go back and reread the whole book so they can 
learn and enjoy their book! 

● Reading partners can help us do our best smooth reading. 

Resources: 

Curricular Calendars;   Words Their Way;   Handwriting Without Tears;    Safari Montage ® 

Read-aloud/Mentor Texts 

Mentor text which can show series connections: 

Frog and Toad;    Max and Ruby;    Junie B Jones;    Little Bear 

 Classroom library 

Multiple copies of F & P Level I/J/K or higher text within a series 

Copies of series text to reference such as: 

Amber Brown;    Horrible Harry;     Polk Street Kid;    Willimena;    Horrid Harry 

Other 

Other series books which your students may have an interest in 

Phrases to Scaffold Interpretation Responses: 

● What in the text makes you say that? 
● I thought that too because 
● Another example of that is 
● I thought something different because 
● I agree because 
● Wait, I’m confused, are you saying 
● Can you show me the part in the story where you got that idea 

Formative Assessments: 

● Teacher conference notes 
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Reading Assessments:  Teacher’s College, DRA 

Final Assessment/Culminating Activity: 

Teacher observation of student behaviors / conferencing notes 

  

  

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  
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Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading 

Workshop: Primary Grades) 

Focus on higher DOK questions and tasks 

 
 

Unit 6:                Dramatizing Characters and Deepening Our Comprehension In Reading Clubs 

NJSLS: RL1.1, RL1.2, RL1.3, RL1.4, RL1.6, RL1.9, RL1.10;  RF1.3, RF1.4 ;  SL1.1, SL1.5, SL1.6;   RI1.1-4, RI1.6, RI1.9;  RF1.1-4, RF1.7, RF1.9-10 

Technology Integration: 8.1.2.A.4  

Essential Questions: 

● How does paying close attention to the characters’ words and 
actions help me understand my book more? 

● Why is it important to notice changes in the characters’ actions or 
feelings? 

● How does the plot of the story affect the way I sound when I 
read? 

● What are the most important moments in the story? 

● What patterns do I notice about the characters in my books?  

Enduring Understandings: 

● Paying close attention to the characters’ words and actions can help me 
understand my story better. 

● Readers read and reread to get their voices to sound as smooth as can be. 

● Readers notice what is happening in the text to help match their voice to 
the story. 

● Readers think and talk more deeply about the most important moments in 
the story. 

● Readers pay attention to the actions of the characters in their books to 

predict and understand characters. 
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21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 

Students will be able to understand: 

● Readers can step into their characters’ shoes and “act out” what 
they are reading. 

● Readers can take turns pretending to be the character in their 
book and act out a scene for their reading partner. 

● Readers can notice what a character is feeling and then match 
the voice in their head to the character’s feelings. 

● Readers notice the place in a book where a character’s feelings 
change. 

● Readers read and reread their books to make sure their voices 
are as smooth as can be. 

● Readers envision the important moments in a story. 

● Readers study all the parts of their books closely. 

● Readers reread and reenact important parts of books.  

Students will be able to demonstrate: 

● Act out scenes from their stories and bring characters to life. 

● Tell a story through the eyes of their character. 

● Envision as they read to help increase fluency and comprehension. 

● Identify important moments in their stories and use these moments to 
deepen understanding of the stories. 

 
  

Resources: 

ar Calendars;   Words Their Way;   Handwriting Without Tears;   Safari Montage ® 

Read-aloud/Mentor Texts 

Mentor text which can show series connections: 

Classroom library 

Books that have dynamic characters such as: 

● Piggie and Elephant 

● Mr. Putter and Tabby 

● Henry and Mudge 
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● Fly Guy 

● Brand New Reader Series includes characters like Worm, Dinah, Rosie etc. 

● PM Readers from Rigby 

Other 

Other series books which your students may have an interest in 

Phrases to Scaffold Interpretation Responses: 

● What in the text makes you say that? 

● I thought that too because 

● Another example of that is 

● I thought something different because 

● I agree because 

● Wait, I’m confused, are you saying 

● Can you show me the part in the story where you got that idea 

Formative Assessments: 

● Teacher conference notes 

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Reading Assessments:  Teacher’s College, DRA 

Final Assessment/Culminating Activity: 

Teacher observation of student behaviors / conferencing notes 

 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Focus on higher DOK questions and tasks 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 
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504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

 

 

Unit 7:                                Readers Can Read About Science Topics to Become Better Readers  
CCSS:   RF1.1, RF1.2, RF1.3, RF1.4;  RL1.1, RL1.2, RL1.5;  RI1.1-10;  SL1.1-3, SL1.5, SL1.6;  L1.4-6 
Technology Integration: 8.1.2.E.1 
Essential Questions: 

● What big things will this text teach me? 

● What are some of the smaller parts that the book is divided into? 

● What does each author want me to understand about the whole 
topic? 

● How can I tackle tricky words in nonfiction text? 

● How can I use multiple books about a topic to compare and contrast 
information? 

Enduring Understandings: 

● Science readers build up a base knowledge on a topic by reading deeply 
about this topic. 

● Science readers compare and contrast different texts on the same topic. 

● Readers work with club members to ask and answer questions about 
details in a text.  

● Readers work with club members to choose a focus for their reading, 
compare and contrast books on the same topic, and push each other to 
think more deeply about what they are learning. 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
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Learning Targets 

Students will be able to understand: 

● Strategies for reading to learn 

● How text features can support their understanding of the ideas in 
nonfiction text. 

● How using subheadings and/or section headings can teach a central 
idea with supporting examples or evidence. 

● That Scientists use "science words"  

● That there are a number of strategies for decoding and defining 
unfamiliar vocabulary they encounter in nonfiction texts.  Some of 
these are the same strategies they have learned to use previously 
when reading fiction. 

Students will be able to demonstrate: 
Respond 

● The ability to examine all text features of nonfiction text 

● Application of "science words" from their reading to their book club 
conversations 

● Compare and contrast books on the same topic 

● Jot or sketch thoughts to share with club members 

● Categorize information by topic 

● Make connections 

● Apply "scientific method" of asking a question, formulating a hypothesis, 
and designing an experiment. 

Resources: 

● Curricular Calendars;   Words Their Way;   Handwriting Without Tears;   Safari Montage ®;    Brain Pop 
Read-Aloud/Mentor Texts 
          Suggested Titles: 

● Solids, Liquids and Gases, by Carol K. Lindeen 

● Mixing and Separating, Heinemann 

● What is Matter, by Pam Dillie 

● The Everything Kids' Science Experiments Book:  Boil Ice, Float Water, Measure Gravity - Challenge the World Around You!, by Tom Robinson 
Classroom Library 

● Make sure you have a substantial nonfiction library to support this unit.  You may decide to share books between classrooms or have students share books 
out of collective "just right" book boxes. 

● Include many books that are accessible to your readers and of high interest. 

● To the greatest extent possible, collect sets of books on the same topic within a level. 

● Gather books that connect to the science and social studies curriculum and/or that are on topics that are somewhat familiar to your students. 

● In general, students may need to read informational books at a lower level than their independent level for fiction.  Be sure to have plenty of books at levels 
somewhat below what is necessary when you are doing a fiction-based unit. 

Other 
See the book Growing Readers, by Kathy Collins, for a repertoire of strategies readers can use for word attack. 
Sentence stems to help clubs share headings and subheadings  

● "The topic of this page is..., since it says that right in the heading.  But as I read on, what I realize is that this section is really mostly about..." 
● "The heading on this page says....  When I turn that into a sentence, I would say that this page is mostly about..." 
● "When I read the facts on this page and look back at the heading, I realize that a different way to say the heading could be...." 
● "The heading says....  As I read the words and look at the pictures/diagrams/captions and put all the information together, I realize it's really 

mostly about..." 
Sentence stems to help clubs compare and contrast nonfiction texts 

● "In science we...and in this book I'm noticing..." 
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● " In this part it says...but here it says..." 

● "This reminds me of something else I read." 

● "This is different from this because..." 

● "These are kind of the same and kind of different." 
Hypotheses Prompts 

● Perhaps... 

● It could be that... 

● Maybe this is because... 

● This may occur because... 

● It might be possible that... 
Formative Assessments: 

● Teacher conference notes 
● Teacher notes from strategy and small group instruction 
● Teacher observation 
● Student responses in partner conversations (listening in) 
● Post-it Notes 
● Partner Shares 
● Turn and Talk Discussions 
● Read Aloud Discussions 
● Question Boards 

Final Assessment/Culminating Activity: 
 Each reading club presents their question boards to each other or to a neighboring 
class.  Other options include:  

● Taking the "scientific method" a step further and have children think up 
ways that their hypothesis might be tested through an experiment 

● Set up simple experiments 

● Science Fair where students display their understanding through 

demonstration, writing, and speaking about their topic 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 
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Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

 
 

                                                                                                        Word Work  
                                           Ongoing - building upon skills learned in kindergarten 
NJSLS:   RF1.1-3;  L1.1-2 
Essential Questions: 

● Why is it important to learn about letters and the sounds they make? 

● Why are words important to my reading and writing? 

Enduring Understandings: 

● Letters make sounds that when blended together produce words 

● You can make new words by manipulating sounds in words you know 

● High frequency words appear often and can be read quickly 

● Words can have one, two, or more syllables 

● Known words can help in recognizing/spelling new words 
 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 
Students will be able to understand: 

● Letters make sounds that blend together to make words 

● Groups of letters can represent meaning 

● Words have syllables  

● Words can rhyme 

● Changing the onset or rime can make a new word (ring/sing, 
thing/thank) 

● Patterns in words can help them read new words  

Students will be able to demonstrate:  

● Decoding frequently spelled one-syllable words 

● Using patterns in words they know to help decode unfamiliar words 

● Hearing and identifying long and short vowel sounds in words and the 
letters that represent them 

● Recognizing and using vowel patterns (CVC, CVCe, CVVC) 

● Decoding two-syllable words by breaking apart - chunking words 

● Using known words to help in recognizing/spelling new words 
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● Sounds can be isolated to help write words 
 

● Changing onset or rime to make a new word 

● Recognizing high frequency words 

● Recognition of letter sound correspondences in common consonant blends, 
diagraphs 

● Reading words with inflectional endings 

● Blending sounds in single-syllable words orally 

● Read and spell words in families  
Resources:  (including but not limited to) 

Words Their Way;    Handwriting Without Tears;    The Continuum of Literacy Learning Pinnell, Fountas (2007);    Classroom Library 
Formative Assessments: 

● Words Their Way PSI (Primary Spelling Inventory) beginning, mid, and end of year 

● Words Their Way - spell check after each unit 

● Spelling Tests 

● Small group work 
Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 
Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 
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First Grade Writing Curriculum 
 

  Unit 1                                  Writers Build Good Habits: Launching the Writers Workshop 
NJSLS:  W1.2, W1.3, W1.5, W1.6 
Essential Questions:  

● What are the rules and routines for writers’ workshop? 

● What strategies can I use to get warmed up for writing? 

● What are some strategies that I can use to stay focused during 
longer stretches of writing? 

● How can I use stories from my own life to help me write? 

● How can I add detail to my stories to make them better? 

● What can I use to make my writing understandable? 

Enduring Understandings:  

● Writers have routines for writing. 

● Writers have ways to stay focused on their writing. 

● Writers set goals for themselves. 

● Writers use their experiences to help them write about themselves. 

● Writers add details to their pictures and text to make their stories better. 

● Writers use writing conventions correctly. 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 
Students will be able to understand:  

● Writers learn the rules and routines for the writing workshop. 

● Writers build writing stamina. 

● Writers select paper to match their writing needs. 

● Writers learn about writing from studying mentor texts. 

● Writers tell stories orally to get ready to put their writing down on 
paper. 

● Writers use the pictures, labels and sentences to tell their stories. 

● Writers reread their work to add details to their pictures and 
words. 

Students will be able to demonstrate:  
● Participate in sustained writing using good writing habits 
● Generate story topics independently 
● Planning of stories  
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● Writers use appropriate spacing, basic punctuation, and capitals to 
make their writing easy to understand. 

Resources: 

● Curricular Calendars 

● Words Their Way 

● Handwriting Without Tears 

● Safari Montage ® 

● Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins 

● Writing Pathways, Lucy Calkins 
Formative Assessments: 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Writing folder – drafts, revisions, editing 

Final Assessment/Culminating Activity: 
 
Suggested Activities: 
Writing celebration - students read their completed piece of writing to classmates 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

 
 
 

Writing Unit 2:                                                       Launching with Small Moments 
NJSLS:  W1.3, W1.5, W1.6 
Essential Questions:  

● How can I think of many ideas to write about? 

● How can I plan my story? 

● How can I write like an author rereading my work, editing my work 
and moving on to new pieces when I am ready? 

● How can I build my writing stamina and write sentences across 
pages. 

● How can I be brave and resourceful when I am trying to be a word 
solver? I can attach letters to the sounds that I hear. 

● How can I use words I know how to spell to help me "build" and 
spell other words? 

● How can I stretch my story and drawings across pages? 

● How can I interact with my writing partner? 

Enduring Understandings:  

● Writers think about things they do to write true stories. 

● Writers have ways to plan their stories.  

● Writers write and revise a lot from the start.  

● Writers have ways to be resourceful word solvers. Writers attach letters to 
the sounds they hear. 

● Writers use writing conventions correctly. 

● Writers put themselves into the time and place they are writing about to 
recreate in their mind the events of that time and place. 

● Writers’ have details in their lives that matter. 

● Writers have partners to share their writing and give responses. 

● Writers celebrate their piece and themselves. 

 

21st Century Life & Career Skills Standards 

21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 
Students will be able to understand:  

● Writers think, draw, and then write. 

● Writers write a lot and revisit their writing- when we are done. . . 
we’ve just begun! 

Students will be able to demonstrate:  

● Participate in sustained writing using good writing habits. 

● Identify story ideas. 

● Planning for writing. 
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● Writers have special tools and special places that they use for 
writing. 

● Writers use their tools to revise their writing including pieces of 
paper and special pencils. 

● Writers don’t give up when they get stuck on a part of their story. 

● Writers reread their stories for sense, adding missing information 
and to return to the especially important parts of their stories. 

● Writers use both pictures and words when they write. 

● Writers stay close in to the moment they are writing about. 

● Writers are resourceful spellers using environmental print to help 
them with writing and knowing many words automatically. 

● Writers read their stories to a partner using rich oral storytelling 
language and reading the print as it is written.  

● Writers talk about their writing with their partner. 

 

Resources: 
Curricular Calendars;   Words Their Way;    Handwriting Without Tears;    Safari Montage ®;   Classroom library 

● Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins 

● Writing Pathways, Lucy Calkins;   Small Moments, Lucy Calkins, Abby Oxenhorn Smith, Rachel Rothman 
Formative Assessments: 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Writing folder – drafts, revisions, editing 

Final Assessment/Culminating Activity: 
● Narrative writing – score using rubric from Writing Pathways 

Suggested Activities: 

● Writing celebration of students finished piece 

● Museum in classroom where students read classmates finished pieces 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 
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Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 
 
 
 

Writing Unit 3:                                                                Writing for Readers 
NJSLS:   W1.3, W1.5, W1.6 
Essential Questions:  

● How can I make my writing readable for others? 
● What are some strategies I can use to write tricky words? 
● How can I push myself to write more like the authors of the books I 

am reading? 
● How does rereading my words, sentences, and story help to clarify 

my writing for others?  
● How can I interact with my writing partner to make sure my writing is 

readable? 

Enduring Understandings:  
● Writers make sure their writing is readable to others. 
● Writers have strategies they can draw on to spell tricky words. 

● Writers push themselves to write more. 

● Writers reread their writing to make sure it makes sense. 

● Writers celebrate their piece and themselves. 

 

21st Century Life & Career Skills Standards 
 

21st Century Practices 
CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
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Learning Targets 
Students will be able to understand:  

● Writers stretch out the sounds of the words they are trying to spell.  
● Writers have other strategies to spell tricky words. (e.g., listening for 

beginning and ending sounds, using familiar word patterns, giving 
every sound a letter. and using the word wall as a reference). 

● Writers reread within a word as they write it, reread after they write 
a word and reread parts of sentences as they add more words to the 
sentence. 

● Writers write a lot and revisit their writing- when we are done. . . 
we’ve just begun! 

● Writers continually reread their stories for sense, adding missing 
information and to return to the especially important parts of their 
stories. 

● Writers use mentor texts from their “just right” books when they 
write. 

● Writers think of a whole thought and write without stopping until 
they get to the end of their thought. 

● Partners read each other’s work and give tips and compliments 
about the writing.  

● Writers talk about their writing with their partner. 

Students will be able to demonstrate:  
● Participate in sustained writing using good writing habits. 
● Identify story ideas. 
● Planning for writing. 
● Utilize word solving strategies when writing independently. 
● Work with a partner to revise their writing 

 

Resources: 
Curricular Calendars;    Words Their Way;    Handwriting Without Tears;    Safari Montage ®;    Classroom library 

● Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins 
● Small Moments, Lucy Calkins, Abby Oxenhorn Smith, Rachel Rothman;      Writing Pathways, Lucy Calkins 

Formative Assessments: 
● Teacher conference notes  
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Writing folder – drafts, revisions, editing 

Final Assessment/Culminating Activity: 
On demand post narrative writing – score using rubric from Writing Pathways 
Suggested Activities: 

● Writing celebration of students finished piece 
● Museum in classroom where students read classmates finished pieces 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  
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Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing  

 Unit 4                                                                                    Realistic Fiction 
NJSLS:  W1.3, W1.5, W1.6 
Essential Questions:  

● How can I create characters that have realistic problems and 
solutions like the authors of books that I am reading? 

● How can I choose paper to match the type of story I am expected to 
write? 

● How can I elaborate on the character’s problem to make my story 
more interesting? 

● How can I write a solution to my story that makes sense? 
● How can I continue to use what I already know about writing 

independently? 
● How can I revise my story to make it the best it can be? 

Enduring Understandings:  
● Writers create characters and stories that have realistic problems and 

solutions much like themselves. 
● Writers choose paper to reflect the kinds of writing they are doing. 
● Writers add detail to their characters’ problems and solve those problems 

with realistic endings. 
● Writers recall and use what they know about writing to write with increased 

independence and power. 
● Writers have different strategies they can try when revising their stories. 
● Writers have partners read their stories and give tips for revisions.  
● Writers celebrate their piece and themselves. 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
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CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 
Students will be able to understand:  

● Writers have ways to plan realistic fiction stories. 
● Writers develop characters that are like themselves or someone they 

know. 
● Writers start with familiar problems. 
● Writers generate many problems and solutions for their characters 

to use for story ideas. 
● Writers write a lot and revisit their writing- when we are done. . . 

we’ve just begun! 
● Writers go back to what they know about writing with increased 

independence (e.g., making effective punctuation choices, making 
their writing and spelling legible for others to read) 

● Writers use mentor texts from their “just right” books when they 
write. 

● Writers can revise using many different strategies (e.g.,  by 
“storytelling”, focusing on the “most important part”, and creating 
more literary beginning or endings to a story)  

● Partners read each other’s work and give tips and compliments 
about the writing.  

● Writers talk about their writing with their partner. 

Students will be able to demonstrate:  
● Participate in sustained writing using good writing habits. 
● Planning for realistic writing that includes a character, problem and solution. 
● Power and independence in writing using what they have already been 

taught. 
● Work with a partner to revise their writing. 

 

Resources: 
Curricular Calendars;    Words Their Way;    Handwriting Without Tears;    Safari Montage ®;    Classroom library 

● Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins 
● Small Moments, Lucy Calkins, Abby Oxenhorn Smith, Rachel Rothman;      Writing Pathways, Lucy Calkins 

Formative Assessments: 
● Teacher conference notes  
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Writing folder – drafts, revisions, editing 

Final Assessment/Culminating Activity: 
Writing celebration of students finished piece 
 
 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 
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Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing Unit 5                          Procedural Writing: How To Books  **Unit 4 of Curricular Calendar** 

NJSLS: W1.1,W1.2, W1.5, W1.6, W1.7, W1.8 

Technology Integration: 8.2.2.E.1  

Essential Questions: 
● What are some ways that I can develop topics to write and teach 

about? 
● What topics can I teach others about through writing? 
● For whom am I writing this text? 
● How can I write so that readers can read the text and follow the 

directions? 
● How can I use feedback to make my writing better? 

Enduring Understandings: 
● Writers have many things that they can do that they could teach others. 
● Procedural writing is part of everyday writing. 
● Writers use procedural writing to teach others about a topic they know about. 
● Writers envision the audience that they will be writing for. 
● Writers research other procedural texts. 
● Writers revise their how-to texts and make new texts better. 
● Writers celebrate their piece and themselves. 
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21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 

Students will be able to understand: 

● Writers choose topics they are interested in when writing. 
● Writers look for topics to teach about in their everyday life. 
● Writers plan their writing by envisioning their topic and then by 

talking about it with a partner. 
● Writers research things they know how to do at school and at home. 
● Writers look at other procedural texts and their features as models. 
● Writers consider their audience when writing procedural texts. 
● Writers of procedural text give clear directions to their readers. 
● Writers use precise words to convey actions. 
● Writers continue to notice features they see in other procedural 

texts and incorporate them into their writing. 
● Writers use punctuation differently in procedural texts. 

Students will be able to demonstrate:  

● Participate in sustained writing using good writing habits. 
● Identify topics. 
● Planning for procedural writing. 
● Knowledge of their targeted audience 
● Effective use of nonfiction text features in their writing. 
● Utilize word solving strategies when writing independently. 
● Work with a partner to revise their writing 

 

Resources: 

Curricular Calendars;     Words Their Way;     Handwriting Without Tears;     Safari Montage ®;     Classroom library 
● Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins 
● Writing Reviews, Lucy Calkins, Kristine Mraz, Barbara Golub;     Writing Pathways, Lucy Calkins  

Formative Assessments: 

● Teacher conference notes 
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Writing folder – drafts, revisions, editing 

Final Assessment/Culminating Activity: 

Students final writing pieces 

Suggested Culminating Activity: 

Visit a younger classroom and share how-to writing with a partner. 

Differentiation 
English Language Learner -  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

 
Adopted December 2018 



First Grade English Language Arts Curriculum 
 

Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing Unit 6:            Informational Books: All About Books* Curricular Calendar Chapter 7 

NJSLS:  W1.1,W1.2, W1.5, W1.6, W1.7, W1.8 

Essential Questions: 

● How do writers write, revise and categorize/organize their nonfiction 
writing? 

● How do writers begin writing longer books from  the start? 
● How can I incorporate more text features from the start? 

  

Enduring Understandings: 

● Writers revise books in their folders to make new books even more ambitious. 
● Writers revise and write to support categorization in their books. 
● Writers of nonfiction use different features to convey information. 
● Writers of nonfiction consider their audience when writing and revising work. 
● Writers use writing conventions correctly. 
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21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 

Students will be able to understand: 

● Writers use tools like a “tiny topics” notepad to gather writing topics  
● Writers decide to write about topics they are “experts” on. 
● Writers consider the audience they are writing for. 
● Writers plan chapters for their books and sort information into 

subheadings. 
● Writers can use post-its to add examples to their writing. 
● Writers can answer their readers’ questions in their books. 
● Writers add nonfiction features to their writing (e.g., diagrams, 

glossaries, charts, pictures, captions). 
● Writers can add suggestions and warnings for readers to their books. 
● Writers select paper to match their writing needs. 
● Writers learn about writing from studying mentor texts. 
● Writers use appropriate spacing, basic punctuation, and capitals to 

make their writing easy to understand. 

Students will be able to demonstrate: 

● Sustained writing using good writing habits. 

● Use of nonfiction text features and categorization of information. 

  

Resources: 

Curricular Calendars;    Words Their Way;    Handwriting Without Tears;     Safari Montage ®;     Classroom library 
● Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins 
● Nonfiction Chapter Books, Lucy Calkins, Kristine Mraz, Barbara Golub;       Writing Pathways, Lucy Calkins  

Formative Assessments: 

● Teacher conference notes 
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 

Final Assessment/Culminating Activity: 

 Informational writing piece – score using rubric from Writing Pathways 

Suggested Activities: 

 
Adopted December 2018 



First Grade English Language Arts Curriculum 
 

● Writing folder – drafts, revisions, editing ● Revisit anchor charts to review elaboration strategies in nonfiction writing 
prior to revising. 

● Revise keeping partner questions in mind and by looking at mentor texts to 
find new ways to revise. 

● Have a partner read the final piece and then write a “back cover blurb” about 
the nonfiction book. 

● Have an “expert share fair” where students invite others in to learn more 
about their expert topic. They can wear signs that say, “Ask me about. . . “This 
would target the listening and speaking standards in the common core. 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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Writing Unit 3:                                                                           Opinion Writing   
NJSLS:  W1.1, W1.5, W1.6;  RF1.1;  SL1.1, SL1.3, SL1.4, SL1,6;  L1.1, L1.2, L1.6 
Essential Questions: 

● How might I use writing to make the world better? 
● What do I want my reader to feel? 
● What is an idea or opinion I have a strong feeling about? 
● Who can help me solve this problem (to whom will I write)? 

Enduring Understandings: 
● Writers discover and notice issues in their own lives and write 

letters/speeches that persuade people to do things. 
● Writers use writing to ask or argue for things we think might make the world a 

better place. 
● Writers make their letter/speech convincing by stating what you want, then 

write reasons why this is important 
● Writers will "Think Hard about Readers" by role-playing the part of the reader 
● Writers have partners read their letters for clarity 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of persevere with solving problems.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
 

Learning Targets 
Students will be able to understand: 

● Writers of letters, speeches, posters, or signs see the world as it is, 
imagine what it could be, and use writing to imagine and to think of 
possible solutions. 

● Writers write a lot and revisit their writing - when we are 
done...we've just begun! 

● Writers plan their writing by saying out loud what we want our 
writing to say (pretend we are the reader) before putting the words 
on paper. 

● Writers think about what their readers need to know and revise so 
readers will understand. 

● Writers add reasons to their persuasive writing so people will listen. 

Students will be able to demonstrate: 
● Writing letters, speeches, posters, or signs that persuade people to do things. 
● Writing to ask or argue for things we think might make the world a better place. 
● Collecting ideas in a mini-notebook - jotting down problems and ideas for how 

things could go better in our world. 
● Adding details to the most important part of their writing to be more convincing. 
● Writing solutions to the problems they want to solve. 
● Working with a partner to revise their writing 
● Editing writing using checklists to make it the best it can be. 
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● Writers add possible solutions to problems and issues in their writing 
they want to solve. 

● Writers edit their writing so it is the best it can be. 
● Writers use punctuation to make their writing readable. 

Resources: 
Curricular Calendars;   Words Their Way;   Handwriting Without Tears;   Safari Montage ®;   Classroom Library 

● A Curricular Plan for the Writing Workshop, by Lucy Calkins and Colleagues from The Reading and Writing Project 
● Units of Study for Primary Writing:  A Yearlong Curriculum by Lucy Calkins 
● A Quick Guide to Teaching Persuasive Writing, K-2 by Sarah Picard Taylor 
● Writing Reviews, Lucy Calkins, Elizabeth Dunford, Celena Cangler Larkey;    Writing Pathways, Lucy Calkins 

Other 
Alex's Speech to the School Board, YouTube. Com;    Karate Kid Speech with Subtitles, YouTube.com 
Read-Aloud/Mentor Texts 
Suggested Titles: 

● Click Clack Moo by Doreen Cronin 
● Dear Mrs. LaRue:  Letters from Obedience School by Mark Teague 
● Earrings by Judith Viorst 
● I Wanna Iguana by Karen Orloff 
● I Wanna New Room by Karen Orloff 
● Don't Let the Pigeon Stay Up Late by Mo Willems 

Formative Assessments: 
● Teacher conference notes 
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening in) 
● On demand writing on opinion piece before unit 
● Writing folder – drafts, revisions, editing 

Final Assessment/Culminating Activity: 

● Completed persuasive letters/speeches/review – score using rubric from Writing 
Pathways 

Suggested Activities: 
● Creating a bulletin board with copies of letters 

● Mail letters to intended audience 

● Students present speeches at a publishing party 

● Send speeches to community members, leaders or intended audience 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 
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Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing Unit 8                                                              Cross-Genre Writing Projects 
 
NJSLS: W1.1-3, W1.4-8;  RF1.1;  SL1.1, SL1.2, SL1.3, SL1.5, SL1.6;  L1.1, L1.2, L1.6 

Essential Questions: 
● What type of writing project do I want to do? 
● What do I like to hear? 
● What do I like to read? 
● What do I want my writing to look like? 

Enduring Understandings: 
● Writers use everything they already know such as generating ideas for stories, 

choosing paper, planning, revising, editing for spelling and punctuation etc. 
● Writers share their writing with a partner and respond to questions and 

suggestions from peers and add details to strengthen writing as needed. 

 

21st Century Life & Career Skills Standards 
 

21st Century Practices 
CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of persevere with solving problems.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
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Learning Targets 
Students will be able to understand: 
● Writers can decide the kind of writing they want to create based on 

their interest and what they already know (genres already written). 
● That writing pieces "show, not tell" - giving a crystal clear picture of 

what is happening. 
● Writers select paper to match their writing needs. 
● That partners work together to help each other during different stages 

of the writing process. 
● The importance revising and the use of revision charts. 

Students will be able to demonstrate: 
● Independence by choosing a genre of their choice 
● Working collaboratively with a partner to stay focused on their goals. 
● Working in "writing clubs" to read each other's writing as readers and make 

revisions. 
● Choosing paper for the type of writing they will do. 
● Writing rough draft, revising and editing their writing. 
● How to use revision chart to revise their writing. 
● Using mentor texts to emulate craft that inspires them. 

Resources: 
Curricular Calendars;   Words Their Way;   Handwriting Without Tears;   Safari Montage ®;    Classroom Library 
Other 
A Curricular Plan for the Writing Workshop, by Lucy Calkins and Colleagues from The Reading and Writing Project 
Independent Writing by Colleen Cruz (Heinemann, 2004);   Assessing Writers by Carl Anderson (Heinemann, 2005) 
Classroom Library 
Have a variety of basket categories available such as high-interest nonfiction, spooky/ghost stories, graphic novels, superhero stories, fantasy, folktales and fairy tales, 
science fiction, and talking-animal stories. 
Formative Assessments: 

● Teacher conference & strategy and small group instruction notes 

● Student responses in partner conversations (listening in) 

● Writing folder – drafts, revisions, editing 

Final Assessment/Culminating Activity: 

● Students final writing piece 

● Suggested Culminating Activities: 

● Writing celebration where students read in groups 

● Set up sections in the classroom by genre and have author readings 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for their 

skill level 
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Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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